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ICDE,  LEADER OF THE STRATEGIC EUROPEAN-AFRICAN PARTNERSHIP,  
EPICA INITIATIVE 

Since 2018, ICDE has been the lead partner and coordinator of a Horizon 2020 project named 
EPICA. The full project name is “Strategic partnership for the co-design of an innovaHve and 
scalable e-porIolio ecosystem to improve the quality and visibility of skills”. ICDE, as a global 
connector for online and open quality lifelong learning, has made strong investments in this 
strategic European-African partnership. The project strives to bring together businesses, 
organisaHons and universiHes in both Europe and Africa to design an innovaHve, scalable e-
porIolio in order to improve the quality, visibility and availability of new skills. 

We asked the project manager and coordinator from ICDE, Jean-BapHste Milon, why ICDE 
engaged in this specific project: 

 "Even though the project was primarily ini7ated by MyDocumenta, an extremely ac7ve SME located in 
Spain, the EPICA project was quickly brought to ICDE to benefit from its Global Network. Naturally ICDE 
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became the coordinator for the project and successfully led the submission of the project to the European 
Commission. Having an extended network in both Europe and Africa ICDE, supported from the beginning 
this ini7a7ve and enabled the establishment of the EPICA Consor7um equally represented on both 
con7nents." 

The project manager explains that the goals and aims of the EPICA Initiative project are in line 
with the core missions and values of ICDE, since education also must be a catalyst for 
employment and social integration.

The idea is that the technology developed by the EPICA project will increase the visibility of skills 
for students in Africa, ultimately benefiting both potential employees as well as employers and 
universities.

•     What are the concrete goals for the EPICA project? 

“The concrete project goal is to deliver an e-portfolio solution that is «user-friendly» enough to 
make possible its adoption by African universities. Also, and important goal is to find potential 
donors or funding bodies ensuring the sustainability of such a solution beyond the EPICA project.

Overall, our goal is to increase the visibility of skills in Africa by bridging together in a more 
efficient way graduates and employers, universities and companies.

• What are the most important lessons learnt so far in the project? 

“For many partners across the EPICA consortium it is the first time they have been involved in a 
European-African collaboration. I believe that the main achievement so far of this project has 
been to bring together and successfully merge all these competencies from both sides of the 
Mediterranean Sea, and to set them in motion within a challenging but promising project.

To this date all partners have demonstrated an extremely high commitment to the objectives and 
tasks of the project, which has made this journey enjoyable and fruitful for ICDE as coordinator, 
but also for all our partners. We recently had our first meeting with our newly appointed External 
Advisory board made of experts and key decision and policy makers in Africa. To our great 
pleasure their interest and support to the project was extremely high, what looks promising for the 
next two years of the project. “
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THE INTERVIEW OF THE MONTH :  MICHAEL OPIYOH,  MASENO UNIVERSITY 

Michael Z. Opiyoh, PhD in Computer Science 
Candidate, Msc. Computer Science, Bsc. Computer 
Science, is currently the Project Coordinator of EPICA 
Project at Maseno University.  He is the Head of 
Technical Services at the eCampus of Maseno 
University in Kenya. This role entails coordina7ng, 
planning and supervising technical team to ensure that 
the eCampus students achieve effec7ve learning 
outcomes.  Apart from the full 7me role at the 
eCampus, Michael is also a Part-7me Lecturer in the 
Department of Informa7on Technology at Maseno 
University and Moi University where he teaches 
undergraduate common IT courses and B.Sc. IT courses 
respec7vely. 

We hear a lot about skills gaps between university graduates and the labour market. What would 
you say are the main contribuJng factors that lead to this disparity?  

I would say that to a large extent, it is differences among the expectaHons of policy makers, 
educators and employers that contribute to the skills gap between university graduates and the 
labour market.  

Specifically, there are four main factors: 

• Lack of access to informa7on on the relevant job market requirements - This lack of reliable 
and specific data has made it difficult for employers and educators to address any new or 
emerging skills gaps. 

• Outdated curricula and mismatched trainings by universi7es and other ter7ary ins7tu7ons - 
The majority of universi7es and ter7ary educa7on ins7tu7ons offer mismatched trainings and 
have outdated curricula that are misaligned with current or future needs of employers. 

• Lack of soV skills training from tradi7onal learning ins7tu7ons - Employers are demanding a 
wider subset of skills - including soV skills- and educa7onal ins7tu7ons are not teaching them. 
Universi7es and training programs oVen priori7se major-based educa7on or technical training, 
leaving out training of soV skills that are generally required.  
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• There is liWle use of competency based pedagogy in the teaching and learning strategies 
employed by universi7es and ter7ary ins7tu7ons. Employers expect to hire graduates who 
have been trained on the 21st Century skills. However, most of the universi7es apply 
knowledge-based teaching methodologies that focus mainly on knowledge acquisi7on arguing 
that competency based strategies do not suit disciplines where it is difficult to prescribe 
specific competencies or where new skills and new knowledge need to be rapidly 
accommodated.  

From your point of view, which academic fields, businesses, or industries suffer the most because of 
this, especially in Kenya? 

In Kenya, basically all the academic fields or sectors of the economy have been affected by skills 
gaps, with skills mismatches with the extracHve industries (comprising of oil, gas, and mining) 
taking a lead.  There have been recent discoveries of commercially viable resources like oil and gold 
in the country. However, to realise the potenHal of these resources, more people with the right 
skills are needed. Unfortunately, the number of graduates or skilled workers in these disciplines is 
low, forcing the country to seek labour abroad. 

What is an ePorPolio, and how is it different from a CV or a graduate cerJficate? 

An ePortfolio (electronic portfolio) is a digital collection of work that documents and showcases 
knowledge, skills, and abilities, and their growth over time. An ePortfolio may include such things 
as research papers; essays, fiction, reflections, or journals; media files including photos, 
slideshows, videos, and audio; or research projects.  A CV, in contrast, is merely a type of 
summary that is used to describe your skills, talent, and experiences in a compact version. In a 
CV, the focus is more on the outcomes that a student or a graduate has achieved rather than the 
passive knowledge acquired.

How, in your opinion, does having an ePorPolio benefit a student and graduate? 

ePortfolios are increasingly being viewed as a tool to not only improve the learning experience of 
students but also to enhance the employability, career development, and professional identity of 
graduates. Employers are seeking the best and brightest students who provide a strong “cultural 
fit” with their organisations. Solid grades are certainly advantageous, but not necessarily a critical 
issue in the overall recruitment process. Firms are looking for evidence of well-developed generic 
and employability skills as they cast a keen eye on students or graduates as potential members 
of their team.
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Who stands to benefit from receiving access to an ePorPolio, i.e. how will this be useful to 
employers? 

Employers will benefit from accessing the ePortfolio, as it provides a body of evidence that the 
graduates can do all that they have indicated in their resumes.  The ePortfolio will also help 
employers in the recruitment process when narrowing down the selection. Finally, it will help 
employers get a “feel of the person” by offering an in-depth understanding of the applicant. An 
effective ePortfolio that contains the right information about the graduates will also help 
employers save time and money when seeking skilled individuals to hire.

How has this idea been received by those who stand to benefit from it? 

From the baseline survey that we carried out in April 2018, for which we interviewed stakeholders 
including policy makers, employers, employees, teachers, and students, we noticed that majority 
of  the stakeholders in the region were not aware of the existence of ePortfolios. Therefore there 
is need to sensitise the stakeholders on the potential benefits of the tool.

Can you point to an instance where this idea has flourished before? What can we learn from those 
instances? 

In recent years, we have seen growing interest in the ePortfolios, mostly in developed countries, 
as a tool used to support the student learning process across universities and tertiary institutions. 
From the observations, we have learned that all stakeholders need to be involved in the 
development and exploitation of the ePortfolio in Africa, as it will bridge the gap that currently 
exists between the skills acquired by graduates and needs of the labour market.

What do you think are the most crucial coming steps that need to be negoJated for a successful 
implementaJon of EPICA’s strategy, such as overcoming technological requirements, increasing the 
visibility of the iniJaJve, improving funding, etc.? 

For successful implementation of EPICA’s strategy, it will be important to increase visibility of the 
project in the region to enable and encourage other learning institutions, policy makers, 
employers, and students who are not part of the project to embrace the competency-based 
ePortfolio. This requires securing additional donor funding that is dedicated to marketing the 
product in Africa.

Lastly, it is necessary to come up with a business model that will not be prohibitive in terms of 
costs for African universities and other tertiary institutions to acquire the final product at the end of 
the project period.
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AN INSIGHT INTO EPORTFOLIOS 

We share with you this month a very useful and interesting article from the Centre for Teaching 
Excellence, at the University of Waterloo, which explains clearly and in few words what an 
ePortfolio means. For all details: https://uwaterloo.ca/centre-for-teaching-excellence/teaching-
resources/teaching-tips/educational-technologies/all/eportfolios 

Along with this essential characterisation of an ePortfolio as an educational tool, the EPICA 
Project further focuses on the needs of these students after graduation. 

The EPICA ePortfolio, developed by MyDocumenta, includes new features that will be crucial to 
increase employability: a way to improve the quality, visibility and availability of skills for both 
students and employers. 

EPICA has been launched as a partnership between Europe and Africa to promote the use of 
ePortfolios as an employability tool adapted to the market requirements in tomorrow's rapidly 
changing global economy. 

ePortfolios Explained: Theory and Practice 
While ePorIolios might be described as digital collecHons of artefacts, a good academic ePorIolio 
also represents a process – specifically, the process of generaHng new or deeper learning by 
reflecHng on one’s exisHng learning. 

So what is an ePorPolio? 

An academic ePorIolio is a digital collecHon created by a student of their course-related work, 
like essays, posters, photographs, videos, and artwork; academic ePorIolios can also capture other 
aspects of a student’s life, such as volunteer experiences, employment history, extracurricular 
acHviHes, and more. In other words, ePorIolios document and make visible student learning. But a 
good ePorIolio should be more than just a collecHon of products. 
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A good ePorIolio is both about being a product (a digital collecHon of artefacts) and a process (of 
reflecHng on those artefacts and what they represent). Like a Learning Management System (LMS), 
ePorIolios exist online and support student learning. But with an ePorIolio, the student is in 
charge: the student decides who can view the ePorIolio, what artefacts get added, how it is 
designed, and so on. ePorIolios remain the student’s property a`er finishing university. 

The learning theory behind ePorPolios 

According to Basken (2008), ePorIolios “are a way to generate learning as well as document learning". 
Both generaHng learning and documenHng or recording learning are important, but the process of 
generaHng learning someHmes gets overlooked. ePorIolios generate learning because they 
provide an opportunity and virtual space for students to criHcally assess their academic work, to 
reflect on that work, and make connecHons among different courses, assignments, and other 
acHviHes, such as work experience, extracurricular pursuits, volunteering opportuniHes, and more. 
ePorIolios are effecHve learning tools because they support students’ own knowledge 
construcHon, make otherwise invisible aspects of the learning process visible, and place agency in 
the hands of students, which fosters learners’ moHvaHon. 

Constructing knowledge 

ePorIolios fall within a learning theory known as social construcHvism, which proposes, in part, 
that learning happens most effecHvely when students construct systems of knowledge for 
themselves, rather than simply having informaHon presented. Social construcHvism also proposes 
that another determinant of effecHve learning is that it happens in a social context – that is, we 
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construct our knowledge through dialogue and interacHons with others. With ePorIolios, the 
process of reflecHon originates as a solo acHvity, but becomes social through a feedback loop, as 
the student’s instructor, peers, mentors, and even family members respond to and provide 
commentary on those reflecHons. Making and then sharing an ePorIolio with others is somewhat 
like telling a story: the story of one’s learning journey. 

Making learning visible 

Bass and Eynon (2009) describe the process of criHcal reflecHon involved in the creaHon of 
effecHve ePorIolios as one that makes “invisible learning” visible. By invisible learning, they mean 
two things. 

First, Bass and Eynon refer to the intermediate steps that occur whenever a student, or any 
person, is adempHng to learn something or do something. It’s easy to focus exclusively on the final 
product (such as an essay), and to overlook the stages of learning and doing that preceded that 
product. By reflecHng on these invisible stages, students can learn more: they can learn more 
deeply, they can learn more about how they learn, and they can learn how to do beder the next 
Hme. 

The other aspect of invisible learning is learning that goes “beyond the cogniHve to include the 
affecHve, the personal, and issues of idenHty” (Bass & Eynon, 2009). In other words, the process of 
learning something doesn’t involve just the raHonal mind; rather, feelings, personality, and sense of 
self are all involved – someHmes facilitaHng that learning process, and someHmes hindering it. By 
reflecHng on those affecHve, personal, and self-idenHty factors, students can develop meta-
cogniHve skills that can enhance their learning. 

Fostering student agency 

Finally, because ePorIolios are a student-centered acHvity – one in which the student is free to 
choose what artefacts are included, and is free to reflect on the process of their learning – they 
foster engagement and moHvaHon (Tosh, Penny Light, Fleming, & Haywood, 2005). Research on 
student engagement with learning suggests that when students perceive that they have choices in 
how to learn they are more engaged and moHvated to move beyond simple informaHon acquisiHon 
to try to gain an understanding of the subject (Entwistle & Karagiannopoulou 2014; Kuh et al., 
2005). ePorIolios offer this opportunity for learner control and can support or promote deep 
learning as students are able to make connecHons between the learning that occurs in different 
contexts. Indeed, it is this recogniHon that learning occurs beyond the classroom that makes 
ePorIolios adracHve to many educators. 
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Best pracJces for instructors 

When ePorIolios have broader insHtuHonal uptake, students will be encouraged in all of their 
courses to use their ePorIolio, and to reflect on and make connecHons between all of their 
courses and academic experiences. For this reason, ePorIolios are most effecHve when they are 
established as an insHtuHon- or program-wide iniHaHve, but they can sHll be successful at the 
individual course level. To ensure this success, it’s important to observe a number of best pracHces. 

Explain the benefits of ePortfolios to students 

ePorIolios can: help learners develop new or deeper learning, which results in higher grades; help 
learners develop a beder sense of themselves as students and as individuals; be shared with 
friends and family members; even more significant, it can showcase learners’ achievements when 
they are applying for a job. 

Establish clear expectations 

Explain to your students what you expect them to do in their ePorIolios. Learners may have 
difficulty understanding the need for them to reflect on their work and the need for them to make 
connecHons between different courses and experiences. 

Scaffold student learning 

Help students start small: ask them to choose just one artefact (such as an essay) and have them 
reflect on the challenges they had to address as they wrote their essay. Or, have the students 
select two assignments from different courses, and have them reflect on how each of those 
assignments helped them to beder understand the other assignment. 

Walk the talk 

Create an ePorIolio for yourself and share it with your students. You’ll beder understand the 
challenges and benefits of maintaining an ePorIolio, and it will also persuade students that it is a 
useful endeavour. 

Tie ePortfolios to assessment 

Maintaining an ePorIolio demands a significant amount of Hme and energy from students, and 
they will resent it if their Hme and energy are not reflected in their final grade. If ePorIolios are 
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merely an opHonal assignment that is encouraged but not required, most students will not 
undertake one. 

Make it social 

Integrate viewing and commenHng on other students’ ePorIolios as part of the assessment. You 
could, for example, have a link to each student’s blog in the online space that your course has in 
your university’s LMS. AddiHonally, you could create a discussion forum in that online space where 
students make helpful and encouraging comments on one another’s ePorIolios. The ePorIolios, 
then, become an integral part of the online community of students. 
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AFRICAN UNION COMMISSION (AUC) ‘SKILLS INITIATIVE FOR AFRICA 
FUNDING’  – CALL FOR PROPOSALS FOR FUNDING 

THE CALL FOR PROPOSALS IN NOW OPEN FOR FUNDING WINDOW I 

Skills Ini)a)ve for Africa (SIFA) is an iniHaHve of the African Union Commission (AUC) supported 
by the German Government to strengthen occupa)onal prospects of young people in Africa.  
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SIFA finances skills development projects in several African countries. Projects should contribute 
to employment-oriented skills development and vocaHon training for young people. 

Selected projects can receive a grant between EUR 0.2 to 3 million for sustainable and innovaHve 
iniHaHves. 

Who is eligible to apply? 

SIFA funding is available for applicants in the parHcipaHng countries. Applicants must be 
experienced stakeholders in the field of skills development.  

One responsible lead will always form a consorHum with either one or two partners, according to 
the eligibility criteria for each Funding window or Category with a specific goal. Each funding 
window has specific criteria defining who is eligible to apply and what type of project can be 
funded, as well as maximum grant amounts. 

The Lead must be a domesHc enHty and a public or private accredited training provider. The 
primary partner needs to be from the domes7c private sector. 

Thema)c Area:  

Large investment projects in modern work place skills development, building the capacity of public 
and private training insHtuHons to deliver quality skills programs for the youth in priority growth 
sectors. 
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Currently, eight countries have been selected as Pilot Countries – Cameroon, Ethiopia, Ghana, 
Kenya, Nigeria, South Africa, Togo and Tunisia. SIFA funding is available for projects in these 
parHcipaHng countries only. Calls for Proposal are opened for each country individually, as follows: 

    Tunisia: Call is CLOSED – 03 June 2019 

    Togo: Deadline for submission of Concept Notes: 24 June 2019 

    Ghana: Call is OPEN – DEADLINE for submission of Concept Notes: 01 July 2019 

    South Africa: Call is OPEN – DEADLINE for submission of Concept Notes: 10 July 2019 

    Kenya: Call is OPEN – DEADLINE for submission of Concept Notes: 05 August 2019 

Applicants: those who are interested in applying to the SIFA grant, please check the 'InstrucHon 
Guide for Applicants' and the 'eligibility criteria' before applying. 

Then, register in SmartME, the online applicaHon system of SIFA. 

For More Informa)on: Visit the Official Webpage of the AUC Skills Ini)a)ve for Africa 

EPICA Initiative Consortium Members 
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To learn more about EPICA IniHaHve co-funded by the H2020 Programme of the European Union, and the 
purposes that underpin it, please browse our website: hZp://epica-iniJaJve.africa. 

Do you know friends or colleagues who might be interested in receiving informaJon about EPICA IniHaHve? 
Feel free to direct them to the subscripJon form: hZp://newsleZer.epica-iniJaJve.africa.
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